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This study investigated the use of the communicative language teaching 
approach by language teachers at the Junior Secondary School level. 
Three schools were designated while two English teachers were 
sampled from each of the three schools in Ondo West Local 
Government area of Ondo State. Eight interview questions were 
designed for the investigation, and these were administered through 
personal interviews between the researcher and all the respondents. 
Data collected was analysed using simple _ frequency— counts - 
and percentages. - Findings revealed that respondents/subjects were 
not properly grounded in the principles guiding the communicative 
language teaching approach. The use of the CLT is a more practical 
and that their knowledge of its principles enhance their proficient and 
affluent use of English beyond the classroom. It was therefore, 
recommended that language teachers require re-training especially in the 
use of the CLT approach in order to enhance their proficiency in the 
teaching learning process. 

Introduction 
Crystal (1987), states that language is a very fascinating course of study, perhaps because of 

its magical and mystical powers, and unique role in capturing the breadth of human thought, and 
endeavour. It therefore, implies that it would be fascinating if language teachers create such an 
enabling environment during the teaching / learning process. As advised by Ajibade (2004), language 
teachers should not see the teaching of English language as a means to an end or as an end in itself. 
Teaching is always done with a view to learning, and language teaching is not an exception. 
Language, as observed by Cook (2006), is at the heart of human life. Without it, many of our most 
important activities are inconceivable. It is pertinent to point out that most teachers of English in 
Nigeria are not native speakers, and this limits their ability to adopt new techniques. 

Thus, it is imperative that teachers of English language particularly at the secondary school 
level should ensure that using English language to promote communication and understanding among 
learners at this level of education is very crucial. Doff (1995), stated that English language teaching 
(ELT) has developed very rapidly and has been subject to changes and controversies that teachers 
often find bewildering. An important recent development in methodology has been the shift of 
emphasis from the teacher to the learner. Teachers are expected to experience and evaluate 
techniques from the learner's point of view, and that language teachers should be more aware of their 
role as helpers in the learning process. (Cook, 2006; Doff, 1995; Brumfit and Johnson, 1979; 
Williams, 1990). 

An Overview of the English Language Teaching Approaches 
Cook (2006), observes that, for a large proportion of the world's population, the learning and use 

of English as an additional language is both a major language need-often one upon which their 
livelihood depends-and also one of the salient language experiences of their lives. It is against this 
backdrop that approaches and methods of language teaching and learning shall be examined. Richard 
and Rodger (1985), describe approach as the theories about the nature of language teaching. Method on 
the other hand, refers to an overall plan for the orderly presentation of language materials, no part of 
which negates and all of which is based on selected approach. 

The Communicative Approach to English Language Teaching 
Before the introduction of the communicative approach to language teaching, English teachers 
used drills and controlled practice extensively and spent much time correcting students' grammatical 
errors. It has been discovered that this type of language practice is incapable of helping students acquire 
real communication. Communicative Language teaching approach was developed by British applied 
linguists. Richards and Rodger (1985), define this approach as one "which emphasizes that the 
goal of language learning is communicative competence'1, and according to them, communicative 
competence refers to "the ability not only to apply the grammatical rules of a language in order to 
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form grammatically correct sentences but also to know when and where to use these sentences and to 
whom". 

Communicative competence is made up of four strands, the first is grammatical competence, 
that is, the ability to construct correct sentences. The second is sociolinguistic competence which 
refers to the ability "to produce and understand utterances which are appropriate to the context in 
which they are uttered". The third strand, which is discourse competence, is the ability to produce 
large units of language in different genres like narrative, scientific report, argument, newspaper 
article, interview, casual conversation and academic paper. Strategic competence, the fourth strand, is 
the ability to use verbal and non-verbal strategies to communicate effectively. Pattison (1987), 
categorizes such strategies as paraphrase or approximation, borrowing or inventing words, gesture, 
asking for feedback, and reduction (Bygate, 1987). 

Characteristics of the Communicative Approach 
The communicative approach to language teaching has the following characteristics: 

1. It deals with language above the sentence level.   Writing on this characteristic, Brown and Yule 
(1983), assert that "requiring only short Chunks of speech (i.e. isolated sentences) from a student 
is one effective means of preventing him or her from becoming able to use the foreign language 
with any confidence outside the class room".    They state that "requiring extended chunks of  
speech  ...  will give the student experience in being in charge in the speech situation and 
responsible for effective communication taking place". 

2. A second characteristic of the communicative approach is that, it focuses more on language 
function than on language form; on language use more than on usage.   Distinguishing between 
use and usage, Widdowson (1978). writes: 

3. 
Usage, then, is one aspect of performance, that aspect which makes 
evident the extent to which the language user demonstrates his 
knowledge of linguistic rules, Use is another aspect of performance: 
that which makes evident the extent to which the language user 
demonstrates his ability to use his knowledge of linguistic rules for 
effective communication. 

Justifying this shift of emphasis, Morrow (1981), states that communication involves much 
more than simply a knowledge of forms (usage); it depends crucially on the ability to use form in 
appropriate ways (use)". 
4. Another characteristic of the communication approach is that it concentrates on the purpose for 

which language is used.   It focuses on what learners want to do or what (hey want to accomplish 
through language.    It therefore, favours communication tasks which can be achieved through 
language instead of pure language exercises. In other words, it favours activities that focus on the 
ability to understand and convey information content, that expose learners to examples of natural 
language. 

5. The communicative approach is also student - oriented.   It emphasizes learners' initiative and 
interaction   between   themselves   and de-emphasizes  teacher-centred   activities.     With  
the 
communicative approach, the teacher, "instead of being the person who provides prompts that 
trigger off a certain structure from the students, now sets up the conditions for communication to 
take place" (Johnson and Morrow, 1981). 

6. Finally,  the  communicative  approach  focuses  on   fluency  rather than  simply on  
accuracy. 
Accuracy refers to the ability to produce grammatically correct sentences but may not include the 
ability to speak or write fluently.   Fluency, on the other hand, refers to "the ability to produce 
written and/or spoken  language with ease; perfect command  of intonation, vocabulary and 
grammar, the ability to communicate ideas effectively" and "the ability to produce continuous 
speech without causing comprehension difficulties or breakdown of communication" (Richards 
and Rodger, 1985). 

It is important to point out that the communicative approach still remains the dominant 
orthodoxy in progressive language teaching. The theories behind it have had a profound and 
far-reaching effect, not only in language teaching but in many other applied linguistic areas too 
(Cook, 2006; Canale and Swain, 1980). 



Research Questions 
The following research questions guided the study: 

(1) How often do teachers use the CLT approach in the classrooms 
(2) How is the CLT applied in the classrooms 
(3) Do alManguage4eachers: irrespective of age, experience and qualifications use the CLT in the 

presentation and practice of English vocabulary items. 

Method 
The study is an expost facto type since the variables were not subjected to any manipulation. 

The design of the study is descriptive. The study is made up of six English teachers. Two teachers 
were sampled from each of the three J.S.S. schools designated. Ail the teachers teach at the J.S.S.I 
level. This is so in order to maintain consistency of results. The frequency method was used to 
analyze the results. Responses were computed using simple percentages while tables were presented 
for adequate illustrations where necessary. 

The main instrument for data collection was the interview method. Using the interview 
schedule designed by the researcher. Again, the researcher employed the observation technique 
where the subjects were observed during the teaching learning process in the classrooms. 

First, eight (8) interview questions were presented to the practicing J.S.S. 1 English teachers 
with the plea to respond to each of the questions honestly. 
Second, the researcher observed each of the teachers teach in the classroom in order to corroborate the 
responses of the teachers with the interview questions raised for the research. This was done through 
the non-participant observation technique. 
Third, the responses and the actual observations in the classrooms were subsequently analysed, and 
the findings were recorded accordingly. 

Results 
Research Question 1: How often do teachers use the CLT approach in the classrooms? 

Table 1: Teachers Disposition to the use of the CLT in the Presentation and Practice of English 
Vocabulary Items 
S/N Questions for Interview NO % 
1. 1 have not been using the CLT 4 85 
2. It is not relevant to the J.S.S 1 students 2 25.2 
3. It is difficult to use 3 35 
4. I have forgotten the principles guiding it. 4 85 

Table I indicated that 85% of Junior Secondary School language teachers at the J.S.S1 level 
have not been using the CLT approach. 25.2% feel the approach is not relevant to the students. Also, 
35% are of the view that the approach is too difficult to use while 85% confirm that they had 
completely forgotten the principles guiding its presentation and practice. 

Research Question 2: How is the CLT approach in the classrooms. 
 

Table : The Frequency Counts and Percentage Scores of Language Teachers   
S/N Questions for Interview NO % 
1. Do you make your teaching participatory in the class 3 35 
2. Do you employ the use of pictures, multi-media in your lessons 2 25.2 
3. In  teaching  English   vocabulary do you  present the  words  visually 

and verbally. 
2 25.2 

4. Do you ensure that the listening, speaking, reading and writing skills are 
developed while teaching English vocabulary 

2 25.2 



Table 2, showed that almost all the English teachers are ignorant about the application 
of the CLT approach. For instance, 35% do not make their presentation and practice 
participatory while only 25.2% employ the use of instructional materials in form of pictures, 
multi-media in the teaching learning process. Also, 25.2% do not present the teaching of English 
vocabulary visually and verbally while 25.2% do not aim at developing the skil ls  of listening, 
speaking, reading and writing in the presentation and practice of English vocabulary items. 

Research  Question  3:   Do  all  English   language teachers  irrespective  of age,  
experience and qualifications use the CLT in the presentation and practice of English vocabulary 
items. 

Table 3: The Frequency Counts and Percentage scores of Language Teachers who use the 
CLT Approach 
S/N Observation analysis Male Female Age Qualification 

No % No % No % No % 
1. Teachers that employ the 

participatory approach in 
the presentation and 
practice of English 
vocabulary items. 

1 10 3 35 25   to   
32 yrs 

 NCE and 
B.A(ed) 

 

2. Teachers that employ the 
grammar - translation 
method with a  l it t le 
mixtur e of  the CLT  
approach 

4 85 2 25.2 35 and 
above 

 TC   11   plus 
NCE     
and B.A. 

 

3. Teacher agreed that the 
CLT is a veritable and 
usefu l  too l  in the 
presentation and practice 

3 100 3 100   B.A.     (Ed) 
NCE 

 

Table 3, presents a clear picture of the fact that female English teacher were in favour of 
using the CLT approach in the classroom. 35% of these teachers in the school sample were 
identified. Again, it was discovered that the ages of these teachers ranges from 25 to 32 years. 

The teachers are NCE and graduate teachers who graduated in between 1993 and 2005. 
It was also discovered that 85% of the teachers who are still glued to the grammar - translation 
method were mainly male English teachers who had their qualifications in the last thirty years. 

Discussion 
The findings of this study as presented in tables 1, 2 and 3 revealed that most of the 

teachers are not aware or have forgotten the principles surrounding the CLT approach in the 
classroom and in the teaching of English vocabulary in particular. Those who seem to be using 
this approach are dong so not actually guided by the basic principles of the CLT approach. In 
addition, most of the language teachers at the JSS 1 level are not totally in tone with the 
importance/relevance of the CLT approach in the presentation and practice situation. 

From the available data, language teachers who passed through the old TCJI training prefer the 
grammar — translation method. Consequently, most, if not all the learners are finding it very  

difficult to communicate effectively in the English language. In the words of Johnson 
and Morrow (1981), the communicative approach is student - oriented. Therefore, 
language teachers should realize that the CLT is an approach that emphasizes a shift 
from the teacher to the learner. 

A most significant discovery from the schools sampled, and from the verbal 
interactions with the English language teachers is the fact that those who received all 
round training as regards the various techniques of teaching English language soon 
align themselves with other teachers who prefer the grammar translation method, and 
other methods different from the CLT approach. 

It was discovered that English language teachers were exposed to the 
different types of techniques (including the CLT approach) of teaching English during 
the NCE, degrees and other post graduate programmes but no sooner than they settled 



down in their various schools as teachers they opt for the grammar — translation 
approach and other approaches in the classrooms because they feel they are the easy 
way out of "teaching. This-discovery corroborates the responses of the teachers 
interviewed that the CLT approach may be too tasking for them. 

However, it has been pointed out in the literature review of this paper that the 
CLT approach is very practical, effective and concentrates on the purpose for which 
language is used. 

Recommendations 
The following recommendations will be useful to English Language teachers 

and Policy formulators alike if the teaching of English Language especially at the 
Junior Secondary School level will be meaning and useful to the students: 

i.       Language teachers should undergo a systematic re-training programmes 
where the various principles guiding the CLT and other effective approaches 
should be the focus of such programmes  
ii.       Schools should provide modern instructional materials for the teaching 
learning process. 

Various multi-media facilities should be put in place and maintained, 
 iii.      Qualified"and committed language teachers should be employed to handle 
students at the JSS 

level. 
iv.      Proper supervision should be put in place by the various school 
authorities to ensure that 
result oriented approaches should be employed in the presentational and practice of 
English 
language. The supervisors should be highly trained and proficient English language 
teachers. 
v.       Regular debates and other interactive activities should be encourage and 
sustained in schools. 

Conclusion 
The CLT approach is particularly relevant and useful to students at the J.S.S 

level because it is at this stage that students should be exposed to interactive 
communication, and they should be encouraged to speak English Language in and 
out of the classroom setting. Consequently, teachers are encouraged to experience 
and evaluate techniques from the learner's point of view, (which is what the CLT 
provides) and that teachers should be more aware of their role as helpers in the 
learning process. (Cook, 2006; Doff, 1995; Brumfit and Johnson, 1979; Williams, 
1990). 
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